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Design is a relatively new discipline in Uruguay. The dominant discourse, linked to
Industrial Design-ID, has its beginnings in the foundation of the Centre of Industrial
Design-CDI in 1987. This research is an invitation to look further into how ID has played a
role in Uruguay -as a global-south country- related to economic and social structures
introduced with the implementation of neoliberal production policies. In line with current
global-south design discourses, the research aims to understand the role of institutions in
the formation of design discourse(s) in Uruguay by approaching the CDI’s foundation from
a decolonial worldview. Following the idea of de-schooling as a search for alternative
systems in combination with an approach to design ontology as a means of autenticidad,
I ask: What was the role of educational institutions in the construction of the current
dominant design discourse in Uruguay? The conclusion I reached regards the importance
of re-reading history through critically understanding the mixture of socio-political
structures surrounding such one dominant design discourse. Whilst uncovering the
historical dependency of Uruguay on Europe as its ‘only cultural origins’, it shows the
importance of transiting a self-inclusive cultural process, by accepting the pluriversality
that has historically converged in the Uruguay cultural formation.
Decolonial design, Uruguayan design, Critical-discourse-analysis, un-learning

1. Introduction
This research aims to analyze the relationship between current dominant design discourse in Uruguay
and the idea of ‘design for development’ from a decolonial stance.
Design is a relatively new discipline in Uruguay. In fact, the dominant discourse has its beginnings in the
foundation of the first design school in the country in 1987: Centro de Diseño Industrial (CDI). Hence,
This work is licensed under a Creative Commons Attribution-NonCommercial-Share Alike 4.0
International License.
https://creativecommons.org/licenses/by-nc-sa/4.0/

the most popular notion of design knowledge is linked to Industrial Design, and therefore to the notion
of methodologies.
Industrial Design has in Uruguay, as in Latin America, a tight relation to cooperation programs, which
work as sponsors of the ‘design for development’ discourse, introduced with the implementation of
neoliberal production policies. This discourse had a decisive impact on the academic structure of the
CDI, being of major significance when taking disciplinary and organizational decisions.
In looking at a case study in Uruguay, this research focuses on the Centre of Industrial Design as a
pioneer institution of the country, and of which I am a former student. The CDI is presented as a
different –in my view foreign- form of educational institution for the country, related to the context of
the cooperation program responsible for its foundation: ‘Cooperazione Italiana’.
Considering design discourse to be the ideas pursued by the design discipline, and as such linked to
design education. This research focuses on the CDI’s foundation consider the stage at which particular
decisions towards institutional paths and disciplinary aims were taken.

1.1. Contextualizing Uruguay
Located on the south coast of South America, Uruguay has, in recent years, gained popularity due to its
progressive policies. Nonetheless, its history still remains unknown, even for Uruguayan people
themselves. The Uruguayan anthropologist Bianca Vienni Baptista (2017) refers to the written history of
the country, in order to highlight that documented history - therefore the known history - started with
the colonizers and refers mostly to the European migrants coming to the region.
Uruguay became independent from Spain in 1825, and it quickly turned into the most "successful
independent capitalist development" of the region (De Sierra, 1991). Such capitalism was propelled by
the application of modernist production policies which would make Uruguay one of the most
industrialized countries in South America for several decades.
Even if attached to European traditions, these modern structures, had been developed under local
circumstances, resulting in the so-called ‘democratic religious’: the special characteristic of which was
the total secularization of the state. Consolidating institutions as perhaps the most prominent aspect of
Uruguay’s democratic-public structure (De Sierra, 1991). Showing how relevant institutions are for its
cultural formation.
In such a historical context and based on my personal experience of being socialized and schooled in
Uruguay, becoming a design student on the CDI in Montevideo was an unusual situation. Attempting to
answer the question: What was the role of educational institutions in the construction of the current
dominant design discourse in Uruguay? What is the impact of development as a socio-political discourse
on the projection of the CDI?
Starting from the hypothesis that the foundation of the CDI was done under a modern/colonial structure
that was used in Latin America under the name of ‘cooperation programs’, as a way of increasing control
over production. Leading to the implementation of one particular design perspective: methodologybased design studies.
This paper is structured as follows. Start with an introduction of the methodology used. In section 3, the
worldview selected is presented. Section 4 corresponds to an understanding of “design for
development” and its relation towards educational forms. Section 5, the case-study starts with
presenting the research material. Then a set of entanglements between the material and the worldview
are elaborated, serving as to tackle the starting hypothesis.
Finally, I conclude with some reflections on the colonial institutional aspects that the CDI has been
perpetuating.
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2. Methodology
Bringing a case study that is attached to personal experience required the use of a methodology that
could benefit from it. Therefore critical discourse analysis (CDA) was presented to me, as a researcher
and former CDI student, as a way of positioning myself inside the problem addressed, taking a stance
defined as a worldview.
Worldview in this paper references an understanding coming from the linguistic research fields, defined
by Bertie (2017) as a selective attention frame used to explain the real world. This means a particular
‘critical’ perspective shown from all different ‘available’ points of view.
The worldview chosen was decoloniality, to bring a reflective perspective into the connection between
history and the current landscape of Uruguayan design. Decoloniality works for me as a ‘sifter’ in
evaluating and framing decisions along the research process.
The case study was built up from a context-based research perspective, using a hypothetico-deductive
explanation style. My personal relation toward this institution functioned as a research stimulation. To
put it in Flyvbjerg’s (2006) words, I saw in this case study a method of case learning by searching for case
knowledge. Meaning a way to introduce real-life into a theory-based discussion, shortening the gap
between an academic publication and a social problematic.
Coming from the stance that qualitative research approaches can be modified regarding the disciplinary
context (Shanthi’s et.al, 2015; Tamboukou, 2017), an adaptation of Ruth Wodak (2011) Critical Discourse
Analysis-CDA triade (Explanation/Interpretation/Critique) was outlined.

Figure 1_The research dynamic was ‘from micro to macro’. Each of the three steps ware translated into a research level, and the
entrance to a new level implied the incorporation of new research material. Consequently, instead of getting into particulars
while moving on, each step will increase in complexity by increasing the research scope.
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The research material was written texts. For such a process, I addressed the texts as documents that
have a historic value and position (Foucault, 1979). Hence, considered language-in-use, as creators of
identities, and as mediators of ourselves and our reality (Starks & Brown Trinidad, 2007). A continuous
acceptance of the power relations surrounding these documents was required for performing the
analysis and was also required for its understanding.
Moreover, I got inspired by the ideas of Elizabeth ‘Dori’ Tunstall (unpublished manuscript) on ‘hybrid
forms of academic knowledge’ and the importance for designers to combine text production with visual
resources. Hence, the use of colour-coding complemented my methodology for processing and
presenting my findings.

Figure 2_For this publication I will just present findings obtained from two documents. D1: categorized as inspirational material.
The second D2, as to be the first written material available regarding the planning of the CDI school.

3. Decoloniality for/in Design Discourse
Departuring from the idea of decoloniality introduced by the Peruvian sociologist and political theorist
Aníbal Quijano (2000). This research worldview is framed by the understanding of the cultural
repercussions that colonialism has caused in Latin America through the implementation of the dualist
model of "superiority/inferiority between dominant and dominated". This dualist model, which was
based on the distinction of races being assigned different roles/positions within the social structure,
serves as to address the historical devaluation of Latin American cultures in relation to modernity
(Quijano, 2000; Baker, 2015).
In line with decoloniality, and by following Mignolo & Wannamaker (2015) modernity/coloniality
constitutive form. The so-called ‘Colonial Matrix of Power' (CMP), resulting from the entanglements
between knowledge, people and the institutions that create and maintain knowledge, functions as
structure for this research.
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Adapting these for my research question, institutions are positioned at the core of this section,
addressed through the notion of design studies and design institutions. While people and knowledge
appear as supporting information.

3.1 Decoloniality in/for Design Studies
From the stance that it is normal to approach content as a means of "customizing" studies through the
implementation of localized curricula. Current global-south design discourses stress the importance of
broadening perspectives to address the complexity of design education problems. Advocating the
acknowledgement of institutional structures being as important as content (Tunstall, 2019 ; Escobar,
2017; DDG, sf).
For Latin America, the prevalent model of Industrial Design Studies was, according to the Decolonizing
Design Group-DDG, implemented “through an almost uncritical, blind-borrowing of curricula taught at
institutions across Europe and North America”(DDG, sf). This emphasizes the replication of “the same
curriculum, the same authors, and the same disciplinary divisions that dominate universities in the
West” (Schultz et.al, 2018). Such uncritical form has led to an extensive replication of the European
modern/functionalist expression of design studies, entrenching itself as the hegemonic or universal
model.
Such a form has created a dependency on methodology by withdrawing reflection from the scope of
these institutions, positioning themselves as “incapable of producing ideas but as mere consumers of
them”. Teaching students in the global south not only to depend on knowledge produced elsewhere, but
to understand local knowledge as inferior (DDG, sf).
Methodology-dependent design studies have created an obsession with continuously catching-up with
the West (DDG, sf) by incorporating all the new technologies and tools of the global north (Escobar,
2018). This dependency results a traumatizing experience for students by means of reproducing a single
perspective. That is to say, instead of forcing global south students to confront established inequality, it
creates the disillusion of not being part of such hegemonic expression (Tunstall, 2019).
For Ahmed Ansari, it is not until we involve marginal perspectives in discussion of modernity that we will
be able to understand “the binary of centre and periphery” (Schultz et.al, 2018). It is only when different
realities are involved in the discussion that design may transfer the pluriversal nature of the world to its
discourses.

3.2. De-schooling as means of un-learning the institutions
The universal aspect of western knowledge is, according to Ivan Illich (2002), reflected in educational
institutions through the detachment of students from their personal histories. It is by schooling the
student’s imagination that the institutional form of an idea serves as a way of standardizing a set of
values, normally related to a single perspective and presented as universally applicable (p.35).
Therefore, students are not supposed to make use of their political and social perspectives in the
context of education. Contrarily, institutions control -through the implementation of a curricula- the
problems to be discussed, up to the point at which institutional aims start to define student
perspectives.
Withal, institutions do not function in isolation. Rather, they reflect socio-economic structures by
resisting “the concentration of privilege on those otherwise disadvantaged”. I.e. de-schooling can be
seen as medium for diminishing the division between global-north and -south educations in terms of
validity, through un-learning the hegemonic institutional form present in design education (Illich,
2002:34). Such un-learning should challenge respect for educational institutions by openly tackling the
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concentration of access-privilege in the middle class. As this has direct repercussions on the current
dominant design discourse (DDG, sf; Escobar, 2018).
In relation to access, Mbembe (2015) introduces the idea of de-privatizing institutional structures:
namely depriving educational institutions of aspects/forms inherent to ‘private property’, in order to
create a structurally public education that can guarantee common access (p.3). Moreover, making
education common among peoples, should not just involve the right to be educated, but the right to
define such education.
Standing from the connection between institutions and epistemic boundaries, Arturo Escobar (2018)
states that design should function outside such existing institutions in order to find a way to introduce
different expressions and forms of knowledge (p.139). In other words, in order to un-learn dominant
design knowledge, we should de-school design studies.
In line, Ece Canli positions the idea of undoing structures and institutions that are conditioning the
learning process, while for Danah Abdulla a decolonizing perspective should concentrate on the
“subversion and transformation of Eurocentric thinking and knowledge; a knowledge produced with and
from rather than about” (italics in reference, Schultz et.al, 2018). This speaks of changing how we
perceive the individual, from a ‘receptor’ to a ‘partner’.
Discussing the connections between structures and content, and how current academia sustains white
coded dominant discourse (Sadie Red Wing, 2019; Tunstall, 2019; Pardo in Schulzt et.al, 2018), the
Laȟóta designer Sadie Red Wing (2018) highlights the quotation system imposed by academia as a
segregating structure which prohibits the existence of individuals as knowledge creators by refusing
personal reference. A striking aspect of decolonization is self-ownership and relationality (Mbembe,
2015) if we are to advocate for respectful design, we should connect our academic and professional
practice by bringing “our principals into what we design” (Tunstall 2019). This is intended to create a
space in which the student can achieve a better critical positioning of them self and their practice, and a
tolerant projection of/on the world.

3.3. Autenticidad: the entanglement between people(s) and knowledge(s)
The Occident/Orient dualism has played a major role in Latin America knowledges, positioning those as
part of the past, and declaring peoples as inferiors (Baker, 2015).
This was carried out by a process of indoctrination, through which the colonized were subjected to a
knowledge conception that neglected the existence of their own cultures (Quijano, 2000).
The Uruguayan philosopher Mario Sambarino1 (1980) argues that it is in fact the classification of peoples
imposed by colonialism that has determined the development of cultures/knowledges in post-colonial
Latin America. Stating the dependence created by the idea of clear origin as means of autenticidad
(authenticity); origin as a biologically traceable thing. Consequently, post-independence cultures, born
from a mixture of origins, are considered non-authentic, and classified as unworthy of a discursive
space. Latin American peoples are, therefore, due to their mixed origin, despoiled of authority upon
cultural criteria, creating an eternal dependency on the origin (colonizer). Further the colonizer culture
as original/authentic, shifts the idea of origin into a tool of eternal subordination. Exposing the
relationship between cultural authenticity and a historical cultural authority (Sambarino, 1980). Latin

1Mario

Sambarino (1918-1984) dedicated his work to the study of post-colonial Latin American cultures with a special presence
of the classic emancipatory intellectual ideas of the Uruguayan academy. His work has been published under public domain on
the platform: http://www.mariosambarino.org/
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Americans are discredited as owners and creators of their post-independence culture by means of
‘tracing-back’ the roots of any cultural aspect developed in these countries.
Changing these paradigms of understanding cultures/knowledges requires adopting a much broader
position towards it. In this research, knowledge is thought to exist in relation to different peoples and
the worlds in which they live. In this regard, Design Ontology (DO), can be considered a way of
advocating alternative systems to rationalism (Schultz et.al, 2018). As dedicated to the understanding of
the human being, Ontology can bring the ability to de-standardize the ‘human way’ to design. Turning
DO into a way of understanding what design brings into the relation between peoples and worlds (Fry,
2018); for which a need for decolonial thinking as means of questioning one’s own praxis is created
(Escobar, 2018).
In this constellation, decolonizing design is presented as a politically positioned project and, as such,
should not be misread as a method for improving the status quo (Schultz et.al, 2018).
Decolonizing design is for me, a contextualization of design in/for a pluriverse world. This also explains
its assistance on the continuous form (-ing), as it is perceived as a process, and as such can present
changes and variables.

4. Design for Development: Industrial Design education for Latin America
Design history can be traced through its different education institutional forms (Jacob 2008). In the case
of Latin America, 1960 marked the beginning of big changes for design education, when Tomás
Maldonado introduce the idea of aesthetic materialism in Argentina and Brazil. From the early 1970s to
the early 1980s, due to military coups in the region, design education enters a ‘stand-by’ situation. The
return to democracy would come along, with the implementation of neoliberal policies and privatization
of public services. Fostering the privatization of design activity and education through the foundation of
private design academies, a model imported from the USA (Leon & Montore, 2008).
The nineties introduce the idea of interdisciplinary studies in Europe, which would go hand in hand with
‘international’ study projects through design academies. Generating not only an exchange in terms of
specific knowledge but reinforcing the general profile of the modern designer. This modality was taken
from marketing schools (Jacob, 2008), positioning Industrial Design (ID) as the most successful design
expression in Latin America (Leon & Montore, 2008; De Ponti & Gaudio, 2008).
Such institutional mutations had a direct influence on the formation of Uruguay’s design discourse. The
institutional form most similar to the CDI was that of the Design Academy, which was connected to the
‘design for development’ expression, related to public and production policies for international
projection.

4.2. Industrial design aims for Latin American production matrix.
Gui Bonsiepe (1989) refers to Latin America’s ID as an activity run by “corporations controlled by outside
capital”. He defines it as a “strategic activity, a key player in business that was introduced through
industrialization”, which was intimately connected to the idea of modernity and development. Such
industrialization was mostly under the control of trans-national capital coming from Europe. Provoking a
separation of industrial production and design activity. Thus, design was confined to the headquarters of
the companies remind as a northern activity, while Latin America would be granted the role of industrial
planning and producing.
Following this chain, ID can be translated as a dependency tool for Latin American design expression
based on European design forms.
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In a publication issued by the Cooperazione Italiana for the foundation of the CDI, it is stated that while
every country can embark on their own path to development, this must always be based on an
understanding of the natural conditions of each type of country:
It remains, however, to be confirmed that even in this phase of the passage from
underdevelopment to development, it is the low cost of labor that determines the
competition2. (Rampelli et al., 1990:29)
As well as involving the commercialization “of raw materials that can be immediately exchanged, even
without the participation of the host country” (Rampelli et al., 1990:32). Based on this, I would argue
that the idea of ‘design for development’ is based on a pre-established industrial organization that seeks
out the economic goods of the global-north. Through cooperation structures, global-south's political
dependence is increased by cutting off the possibility of industrial autonomy. Moreover, one could claim
that the aftermath of this can be seen today in the form of extractivism.
Accordingly, the implementation of a European-influenced appearance-based perception of products
renders Latin American design superficial (Bonsiepe, 1989). Design thus remains a global northern
expression, even when produced in Latin America.
In this constellation of design and industry, the industrial designer is perceived as a problem solver
(Schultz et.al 2018). Confining ID knowledge to a toolbox of skills (in relation to material and techniques,
logistics and management) presented in the form of ‘solutions’ that will increase profit for the private
sector.
From a functionalist perspective, Professor of design history and theory Alison J. Clarke (2016) addresses
the expression of ID in relation to the ‘design for development’ agenda. Arguing that it is, in fact, the
combination of one version of development and the notion of design as solution, that fostered the
neocolonial expression of replication in design studies from the cold war onwards. In which a clear
intention towards cultural and productive control was at the top of the agenda.

5. Development Through Design: The Foundation of the Centre of Industrial
Design in Uruguay.
In researching legislation relevant to the foundation of the CDI, I came across a particularly challenging
expression: ‘Italian experts’ [“expertos Italianos”]. The “Treaty for Cultural Exchange Between Italy and
Uruguay” argues that such cooperation would be accomplished by “the provision to Uruguay of Italian
experts who may perform operational or advisory functions”3 (IMPO-Law-15.904). This turned to be the
first and most visible pattern I had found in regard to cultural positioning and power structures.
Repeated in documents, publications and even curricular works by CDI student, the word refers always
to Italians, hierarchically positioning these over Uruguay peoples. During the following documentation
analysis, I will try to see if this expert-based categorization was relevant for the foundation of the CDI.
I will follow to introduce the research triad, step by step. Presenting a selection of my funding I focus on
the Institutional form of the CDI and conclude by discussing the colonial/modern aspects of it.

2Original

text in Spanish: “queda, de todas maneras confirmado que aún en esta fase del pasaje del subdesarrollo al desarrollo,
es el bajo costo del trabajo quien determina la competición”
3Original

text in Spanish: “el envío al Uruguay de expertos Italianos que podrán desarrollar funciones operativas o consultivas”
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5.1. Text Analysis:
The first step (explanation) consisted of a text analysis and started with the organization and
categorization of the material. For this publication, I choose to present the result of the one document
which best represents, according to my understanding, the inspirational discourse for the foundation of
the CDI.
The document, coded as D1, is presented in a narrative style, with a co-authorship of four male authors,
all related to design education or culture activities in Italy. Composed of 7 short essays, the main
interest is that of presenting the idea of design for development, as solution for economic and social
problematics. Based on its style and given the fact that was published by Cooperazione Italia to the CDI’s
foundation, I contextualized it as inspiration material.

5.2. Terminology Analysis
The main research-task was the terminology analysis, for which a list of terms (see Figure 3) covers the
notions of knowledge, institutions and people (following the CMP organization), as well as a list of terms
consider representative of modernity/coloniality discourse. Consisted of searching through the
documents for the selected terminology and noting down the context -either a word or phrase- they are
associated with. Aiming to contextualize the terminology in its discursive context, rather than to
measure appearance.
Through studying terminology relations, the most important ideas regarding the educational models
were shown. Thus, allowing for a deeper level of reading.

Figure 3_Terminology Selection: seeking to understand how to use language as research material, I attended a series of
workshops on decolonizing translation. In a round table together with translators, linguistics and anthropologists, the
importance of re-contextualizing terms unfolded through a discussion on ‘language trends’. Concluding on the importance of
tackling language from a context perspective: accepting that different terms can transmit the same.
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5.3. D1 Findings

Figure 4_this graphic display the positionality of the selected terminology throughout this document.

The design school is framed by a constellation of dualism: developed/underdeveloped,
professor/student, modern/old, design/craft. With a specific intention towards looking to the future, a
commercial/industrial profile is strongly present in notions such as permanent innovation, production,
new capital, methodological rigor, converging in the definition of the design school as the school of
method.
This school of method is connected to industrial production through notions such as market situation,
new capital, transferring production from crafts to industry. Moreover, the use of method(ology)
frames a competitive aim: produce better than the others, regulated by production level/charts that
measure development.
For the notion of knowledge, it can be built upon: set of skills, skillful possession, immediate
effectiveness, designerly invention, to turn situation, project; in line with the idea of method(ology).
There is no mention of design knowledge, as such.
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The idea of method(ology) is recurrently displayed with the figure of the Industrial Designer as a solver;
a generalist that is capable of optimizing complex problems or even as a cultural operator. This
operator will undertake the transfer of local expression (craft) into industrial production (ID).
The notion of “culture” appears as industrialized, whereby a proposition for renewed and adequacy is
made.
In terms of discourse, it can be seen that it is the promise of development that fosters industrialization.
The development/underdevelopment comparison shows the hierarchies of culture, and the roles which
each one should take: development stances such as path, taking off or turn to, and giving the idea of a
process moving towards “future”, “evolution”, “progress”, “economic independence” or “to turning the
productive system autonomous and self-sufficient”.

5.4. Centre of Industrial Design: School of Methods?
For the second step (Interpretation), another document was included. D2 corresponds to the first
written material available to the project of the CDI in Uruguay, published by the ‘Italian expert’ Franca
Rosi. It is structured in two main sections. The first starts by introducing the situation of design in 1986,
as it is strongly related to the idea of solving problems, for which ID appears as the most accurate
branch. Rosi states that due to the economic crise4 Uruguay is suffering, ID should be seen as means of
revitalizing production for bettering the economy.
The second section of the document corresponds to the Plan for the CDI. Starting by framing objectives,
Industrial Design as a discipline and the student profile. Followed by a detailed Curricula.
With the aforementioned preliminary results, this second phase of the analysis concentrate on finding
similarities/disparities between D1 and D2‘s discursive roots. I will start by positioning the CDI in the
‘design for development’ discourse. Following to analyses the repercussions of such discourse from an
institutional perspective. Moreover, I will address the notions of knowledge and student fostered by the
CDI, as constitutive of such one institutional form.

5.5. Interpretation: The CDI as Means for Development
The idea of development fostered by CDI is directly related to the international market.
Far from representing an autonomous progress for the local industry, in terms of decision making, it is
associated with a standard that has been stipulated through the so-called mandatory industrialization
of modern society.
The mandatory industrialization is presented as inevitable consequence of the big social and
technological changes the world is facing, thus shaping Industrial Design's main target of industrial
planning. This pushes design as necessary for everyone.
“It should provide those bases at the level of training which help professionals to
understand and give specific contributions to the problems relating to the socio-economic
sphere of any type of society, whether it is highly developed or in the process of
development”5(Rosi, sf:42)
There are no mentions to the political situations that led the country to that economic crisis. The Military coop is not
mentioned, even though the document was written less than one year after the democracy was reinstalled. Creating from the
very beginning a separation between the CDI and politics.
4

Original text in Spanish “Deberá darse en ella aquellas bases a nivel de formación, que ayuden a los profesionales a
comprender y dar aportes especificos a los problemas que se refieren a la esfera socioeconómica de cualquier tipo de sociedad,
sea ella altamente desarrollada o en vía de desarrollo”
5
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The same explanation proposed by the ‘Italian experts’ about the relationship between educational
systems and development countries is induced by the CDI. In turn, the CDI is positioned to fill the
Uruguayan educational huge gap, as an underdeveloped country (Rosi, sf:18). By means of ripening the
students understanding of the common culture, an entrance is provided to the path to development.
For this, the notion of an autonomous institution is created. Such one autonomous institution responds
to the necessity of a modern production that has no precedent in Uruguay’s traditional education:
“Uruguay has excellent human resources, but no national mentality towards
industrialization has been created yet”6 (Rosi, sf:16).
Uruguay is constantly discredited as modern or industrialized, thus as capable of planning its own
industry, for which the historical dependency on European ideas is replicated. The dependency appears
hidden within the frame of a cooperation program, where experts help those willing to improve. Such
one cooperation program is represented by the idea of a developed country (Italy) giving advisory
services to an underdeveloped country (Uruguay). When the former has the experience (and therefore
authority) to make decisions related to the Discipline/Institution/Student profiles, the latest implements
all these suggestions in order to improve its own situation.
This appears in line with the premise that design is part of developed countries’ cultures, for which
these are granted the role of trusted experts in the field; like the ‘Italian experts’. Due to a lack of design
expertise and low educational level, for design education to succeed in underdeveloped countries, it
must function under a regulated structure, based on other’s experience.
Besides, the designer has an indispensable new professional role that can lead the country towards
development (Rosi sf:42), highlighting the importance of counting on a school that can deal with such
high social implications of entering the common culture.
“The Centre of Industrial Design has the main goal of giving a service to society with the
design of objects and aiding industrial production”7 (Rosi sf:36).
The CDI appears to be in line with the private industry, the service of which is to increase business
revenues and exports (Rosi, sf:36-37), positioning the CDI in a similar place to that of improving
international competitiveness.
Through the idea of service, one can depict the CDI focus on private industrial production. In fact, the
CDI’s institutional profile was framed by results obtained from a market survey carried out to evaluate
the feasibility of the institution in the country. Such a survey was conducted in the private sector, to be
considered the main beneficiary of future industrial designers (Rosi, sf:38).

5.6. The colonial/modern aspects of the CDI
Based on the aforementioned analysis, the CDI can be positioned in ‘design for development’ discourse.
Far from a methodological-scientific perspective on industrialization, as presented in the documents, it
is a political and social stance that has been shaped by an uncritical design discourse as a means of
reproducing a historical division between north as creator and south as consumer (DDG, sf).

6Original

text in Spanish: “Uruguay cuenta con excelentes recursos humanos pero no se ha creado todavía una mentalidad
nacional hacia la industralización”
7Original

text in Spanish: “El Centro de Diseño Industrial, tiene como proposito principal dar un servicio a la sociedad con el
diseño de objetos, y ayudar a la producción industrial”
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Moreover, the CDI example shows how educational institution are used to reproduce socio-economic
differences, by fostering the concentration of privileges in specific regions (Illich, 2002), meaning Italy is
granted the privilege of ideating and controlling the industrial planning through design education,
generating a productive dependency in Uruguay.
The dualism of developed-underdeveloped plays the role of determining a relation of dependency from
Uruguay to Italy, by framing the differentiation of roles between countries through the distinction of
cultures/people (Sambarino, 1987; Quijano, 2000; Baker, 2015).
The above-mentioned distinctions are evident through the dependency of Uruguay on the effective
method as mandatory for a better future, reinforcing the disillusion of not being the creator (Tunstall,
2019). This holds, in effect, the system through which the Uruguayan designer -as a global south
designer- strives to become a developed designer.
The CDI -as institution- appears to have been presented as a solution in itself, linked to a discourse that
resemble ‘the truth’ by language in use. This, through the positioning of experts, can drive the
implementation of a blind-borrowing form of design studies (DDG, sf).
The idea of training discloses a lack of pedagogical intent on the design education presented by the CDI.
There is an interest in the fast practice of techniques, in order for Uruguayan production to reach the
international market. Through neglecting idealogical utopian positions, that is to say through the
implementation of a full methodological study that withdraws reflection, the Uruguayan designers had
been shaped as problem-solvers (DDG, sf), reinforcing Illich’s (2002) argument about the detachment of
students to knowledge, by schooling designers through methodology.
This idea of service in relation to the industry pursued by the CDI comes with the importance of
improving international competitiveness, the notion of standards and pre-established rules. These are
some of the arguments used for the blind incorporation of technologies and tools coming from the
global north (Escobar, 2018), creating the feeling of catching-up (DDG, sf) with ideas as if they are
representative of the future, and thus better than local ideas. This way, the role of ‘Italian experts’
brings back the division of dominant/dominated (Quijano, 2000) by means of constantly discrediting
Uruguay as modern/industrialized, and able to plan its own Industrial production.
By positioning design as part of a developed countries’ culture, a dependency on Italy as the origin of
design is created. Thus, through the notion of origin, Uruguay is deprived of the authority upon design,
recreating a verification loop towards Europe as means of autenticidad (Sambarino, 1987).
This dependency takes the institutional form of cooperation programs, where experts help those willing
to improve. Such cooperation program is represented by the idea of a developed country (Italy) giving
advisory services to an underdeveloped country (Uruguay). While the former has the experience, and
therefore authority to make decisions related to the discipline-institution-student profiles, the latter
implements all such suggestions in order to improve its situation.
In the overstated recognition of methodology for the mandatory industrialization, it can be deduced
that the interest in knowledge pursued by the CDI improves private industry, showing how the
institution imposed its aims on students as the one true perspective (Illich, 2002). However, these aims
are not from the institution itself, but they follow the logic of an institution as part of a development
project where a ‘top-down’ policy model is forced by means of asserting a universal way of perceiving
human life (Clarke, 2016)
Through the refusal of politically and socially engaged design expression (e.g. ‘anti design’ and ‘radical
design’) due to their being dangerous to design practice, and instead advocating the implementation of
rigorous methodology and operation instruction, it is possible to see an intent to detach knowledge
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from students, by means of dissociating their personal life from that inside the institution (Illich, 2002;
Mbembe, 2015; Sadie Red Wing, 2018). In doing so, and by postulating the CDI as a school of methods,
the institutional structure becomes a determining frame for the expression and ways of knowledges
that are accepted as academically valid (Sadie Red Wing 2018).
The substitution of old-fashioned craft activity - modes of production belonging to Uruguay’s culture
and history - for modern activity - modern as a universal expression - implies a process of cultural
replacement, by means of introducing a ‘new’ non-compatible method as the bearer for a better future.
Hence, ID assists modernity as a means of indoctrination (Quijano, 2000), by separating the student as
an individual from the disciplinary activity/knowledge (Mbembe, 2015).

6. General Conclusions
Through this research I aim to understand the role of institutions in the formation of design knowledge
in Uruguay, by tackling the CDI foundation from a decolonial worldview.
Analysing institutional discourses allowed me to see how educational institutions function within a
regulatory framework of social and political interests. Moreover, understanding the crossovers between
‘design for development’ as a global structure and the particular case of the CDI in Uruguay, made me
consider institutions role as that of supervising knowledge. Such supervision, whether called acceptance,
curriculum or discipline, ends up shaping the (in)possibility of a free knowledge process fostered by
students.
Unfolding the CDI foundational discourse let me see the importance of addressing the institutional
history as related to the notion of cooperation and ‘design for development’. Up to the point
discourse/institutional form can be consider as constitutive. Re-reading the role of the ‘Italian experts’
showed me that they did not simply intend to help Uruguay but followed Italy´s interest on controlling
modes of production in the global-south country.
Studying at the CDI should stop being misinterpreted as a personal achievement nor proof of great
ability. It is rather a privilege that is supported by an institutional-form that segregates a great part of
the population by creating a European-coded design discourse; a full-time study scheduling that leaves
out working class people without the monetary privilege not to work while studying.
Understanding such privilege, could enable to reflect on how we, as designers, manipulate the
(dis)privileges of others by continuing to sustain a functionalist/methodological design expression, based
on the overrepresentation of the rational white man in design discourse.
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